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Our Mission

To celebrate the diverse nature, culture and identity of our individual schools,
whilst collaborating and enjoying the benefit of the team.

Our Values

Compassionate
To show care and understanding towards others.

Accomplished
To provide high quality education and training for all.

Resilient
To be solution focused and able to intelligently manage challenges.

The 3-18 Education Trust
101 Longden Road
Shrewsbury
SY3 9PS

Company Number: 08064698
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Policy Monitoring and Review

Monitoring

The Deputy Chief Executive Officer will monitor the outcomes and impact of this policy on an
annual basis.

Review
Member of Staff Responsible Deputy Chief Executive Officer
Date of Palicy Autumn Term 2025
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Vision

At The 3-18 Education Trust, we are committed to fostering thriving educational environments
where high ambition and aspirations for our pupils are fundamental principles, combined with an
unwavering dedication to developing the whole child. By fostering a culture of collaboration and
continuous development, we ensure that each school within our Trust benefits from the collective
wisdom and expertise of our dedicated staff.

Our vision is to ensure that every individual attends a great school. We want our schools to equip
our young people with the skills, knowledge and resilience they need to be successful in life and
deal with the demands of an ever-changing world. Above all, we want our schools to be inclusive,
safe and happy places where pupils can thrive and take advantage of the excellent education
provided to them.

Our vision at The 3-18 Education Trust is to ensure that every individual is in a great school. Our
Trust values of compassion, resilience and accomplishment are key drivers for all school
curriculums. We believe that all pupils must achieve their potential regardless of their barriers to
learning and it is our aim to drive standards forward through quality first teaching, adaptive
teaching and high-quality live feedback to enable young people to improve. Our aim is to raise
aspirations and develop a community where everyone has a passion for learning and where
individuals are challenged and deeply engaged in their learning.

Values

These values, co-created with all stakeholders, provide the golden thread that informs our practice:

. Compassion: to show care and understanding towards others
. Accomplished: to provide high quality education and training for all
. Resilient: to be solution focused and able to intelligently manage challenges

Our Guiding Principles-
Pupils learn best at our Trust when they:
Are engaged, motivated and understand the task
Have their basic physical needs met and feel safe
Know what outcome is intended
Have the physical space and the resources needed
Can manage their emotions and are not disrupted or distracted by others
Can work with others or on their own, depending on the task
Are guided, taught or helped in appropriate ways at appropriate times
Can practice what they are learning
Can persevere when learning is hard and recognize that mistakes can help us learn

Teaching and learning in our Trust is a shared responsibility, and everyone in our trust has an
important role to play.
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Curriculum Design and Planning

All schools are required to implement a well-structured, broad, and well sequenced curriculum in
line with the National Curriculum. This curriculum should also consider the specific needs of the
community, making any necessary adjustments accordingly.

Schools within our trust are expected to develop curriculum models which provide for a great
education for our young people, as per our Trust mission. School curricula are expected to be
aligned to our Trust values of: compassion, resilience and accomplishment.

We expect all school curriculums to be knowledge rich and have a focus on developing key skills
within our young people. We do not expect to see any specific schemes of work being used in our
schools or any planning model being used. Lessons should be planned well to ensure good short,
medium and long-term progress.

Some of our schools have an Early Years Foundation Stage (EYFS). For more details regarding
their curriculum and teaching and learning within the EYFS, please refer to each individual school
policy for EYFS.

Some of our schools also have a sixth form. For more details regarding their curriculum offer,
please refer to each individual school policy for Sixth Form.

Guiding Framework

Our teaching and learning practices are designed around Rosenshine's Principles of Instruction.
This ensures all lessons are structured to foster comprehension, retention, and application of
knowledge and includes the following principles:

1. Daily review: Lessons begin with a brief review of previous learning to consolidate
knowledge and link to new content.

2. Present new material in small steps: Teachers avoid overwhelming pupils by breaking
down complex information into manageable chunks.

3. Ask questions: Effective questioning techniques check understanding, clarify
misconceptions, and promote critical thinking.

4, Provide models: Teachers use worked examples and demonstrations to scaffold learning.
5. Guided practice: Teachers ensure pupils have adequate support when practicing new
material.

6. Check for understanding: Continuous assessment during lessons ensures pupils grasp key
concepts.

7. Obtain high success rates: Tasks are designed to be challenging but achievable to promote
confidence.

8. Scaffold learning: Support is gradually removed as pupils develop independent learning
skills.

9. Independent practice: Pupils are given opportunities to apply their learning autonomously.

10. Weekly and monthly review: Periodic reviews reinforce long-term retention of knowledge.
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Daily review is an important compoenant of instruction. It helps
strengthen the connections of the material learnad. Automatic
recall frees warking memory for problem solving and creativity

The most successul teachers spend more than half the class
time lecturing, demanstrating and asking questions. Questions

allow the teacher to determine how well the material is learned.

Students need additional time to rephrase, elaborate and
summarise new material in order to store it in their long-tarm
memaory. HL:II & SUCK I"|'-'||| o |I1'|'| UL |r In rmoare Time flll his

A success rate of around 80% has been found 1o be optimal,
'-hl'm.'lrlcj siudents are lear nimng and also being chal .l:'|||'J-i'I‘|
Better teachers taught in small steps followed by practice.

Independent practice produces ‘averlearning” — a necessary
process for new material to be recalled automatically. This
ensures no overloading of students’ working memary.
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Dur werking memaory is small, only handling a few hits of
information at once. &void its overload — prasent new material
in small steps and proceed only when first steps are mastered

Students need cognitive support to help them learn how to
solve problems, Modelling, worked examples and teacher
thinking out loud help clarify the specific steps inolved

Less successful teachers merely ask “Are there any questions?
No guestions are are taken to mean no problems. False.
By contrasi, more successful teachers check on all studenis

Scaffolds are tempaorary supports o assist learning. They can

(e ) r"|||r|-:'II|||r_|_ leacher Ihl"ll.lrl-:_; aloud, cue cards and
checklists. Scaffolds are part of cognitive appranticeship.

The effort involved in recalling recently-learned material
embeds it in long-term memaory. And the more this happens,
tha easier It is to connact new material to such prior knowladge.




Education Endowment Foundation (EEF)

There are a number of ways the EEF can support improvements in teaching and learning in all our
schools. We encourage all schools to utilize the Teaching and Learning Toolkit and see how it
aligns with their own practice. The Toolkits are designed to support teachers and school leaders
who are making decisions about how to improve learning outcomes.

Adaptive Teaching

Adaptive Teaching is a method that involves continuously assessing the strengths and needs of
learners and adjusting teaching strategies accordingly. The Education Endowment Foundation
(EEF) emphasises the importance of small adaptations to meet diverse learner needs, which can
significantly enhance pupil success.

There are 5 teaching strategies which are particularly well-evidenced as having a positive impact.
The ‘Five-a-day’ approach allows educators to embed a set of teaching habits. These approaches
come out of an evidence review that looked specifically at the impact on academic progress for
pupils with SEND in mainstream settings.

Our aim is that our teachers develop a repertoire of these strategies, which they can use daily and
flexibly in response to individual needs.

Explicil Teacher-led approaches with a focus on clear explanations, modedling
instruction

and frequent checks for understanding. This is then followed by guided
practice, before independent practice.

Cognilive F-1g e B Managing cognitive load is crucial if new content is to be transferred into
metacognitive students” long-term memary: Provide opportunities for students fo plan,

- monitor and evaluate their own igaming.
strategies

SCﬂﬁO'dinQ When students are working on a writfen task, provide a supportive tool
or resource such as a wnting frame or a partially completed example.

Aim to provide less support of this nature throughout the course of the
lesson, week or term.

grouping could, for example, be a group that comes together fo get some
additional spelling instruction based on current nesd, bafore re-joining
the main class.

Using Technotogy can be used by a teacher to model worked examples; it can
be used by a student to helgr them o earn, 1o practice and o record
their learning. For instance, you might use a class visualiser to share
students” work or to jointly rework an incorrect moded.

technology

1 Flexible Allocate groups temporarily, based on current level of mastery. This
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Assessment

Type of assessment

Our approaches

Impact

Formative assessment

refers to a range of methods that
teachers use to evaluate pupil’s
learning progress during lessons.
It provides ongoing feedback
that can be used to identify
strengths, address areas for
improvement, and adjust
teaching strategies to better
meet learners' needs.

Observation of pupils
High quality questioning
Retrieval practice

Marking

High-quality formative
assessment provides timely
feedback, allowing teachers to
adjust their methods and
address pupil needs. It promotes
active participation, self-
reflection, and a growth mindset
among learners. This fosters a
supportive and dynamic
environment, empowering pupils
for long-term success.

Summative assessment
evaluates a pupil’s
understanding and progress at
the end of a unit. Methods such
as standardized tests or projects
are utilized. These assessments
play a crucial role in setting and
measuring ambitious targets,
particularly under RADY
strategies for disadvantaged
students.

Primary standardized testing at 3
points across the academic year
for:

Spelling/grammar

Reading
Maths

Writing is assessed termly using
an agreed format at primary.

Secondary testing for all subjects
at 3 points across the academic
year.

Summative assessments
measure a pupil’s understanding
and progress at the end of a unit
using methods like standardized
tests or projects. They are key to
setting ambitious targets,
particularly under RADY
strategies for disadvantaged
students. Additionally, they
provide valuable benchmarks for
evaluating academic
achievement.

Self-assessment is a reflective
process where pupils evaluate
their own learning, identifying
strengths and areas for
improvement to foster
ownership of their educational
journey.

Marking using given criteria

Self-assessment helps pupils to
set personal goals based on their
self-assessment, encouraging a
proactive approach to academic
and personal development.

Peer assessment involves pupils
evaluating each other’s work,
promoting collaborative learning
and critical thinking. This method
encourages constructive
feedback and shared
responsibility for academic
development

Working together
Peer marking

Providing feedback based upon
shared criterion

Partner and collaborative work

Peer assessment is conducted in

pairs or small groups to promote
collaborative learning and critical
thinking.

Assessment, recording and reporting

We will track pupils’ progress using a combination of formative and summative assessment and all
pupils will be set ambitious targets in line with our trust target setting model. We follow RADY
strategies and therefore Disadvantaged pupils will be set more ambitious targets.
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In our primary schools, summative assessments in the core subjects happen at the end of each
term using the NFER testing materials. Data is entered into Insight on a termly basis in line with
our Trust assessment calendar.

Children in EYFS are assessed 4 times over the course of an academic year. Pupil’s attainment is
reported to parents in the end of year report each year. Parents/carers will also be invited into
school for 2 parents’ evenings (Autumn and Spring term).

In our secondary schools, there will be a minimum of three points in the year where schools will
carry out summative assessments. This data will be entered into Sisra/Arbor on a termly basis in
line with our Trust calendar.

In all secondary schools, progress and/or attitude to learning information is communicated to
parents/carers at least twice a year.

Principles

1 2 3 4 5 6

Deliver appropriately timed
feedback that focuses on
moving learning forward

Lay the foundations for
effective feedback

Plan for how pupils will
receive and use feedback

Carefully consider how to
use purposeful, and time-
efficient, written feedback

Carefully consider how
to use purposeful verbal
feedback

Design a school feedback
policy that prioritises
and exemplifies the

Before providing feedback,
teachers should provide high
quality instruction, including the
use of formative assessment
strategies.

High quality initial instruction

will reduce the wark that
feedback needs to do; formative
assessment stralegies are
required to set leaming intentions
(which feedback will aim towards)
and 1o assess learning gaps
{which feedback will address).

There is not one clear answer

for when feedback should be
provided. Rather, teachers should
judge whether more immediate

or delayed feedback is required,
considering the characteristics of
the task set, the individual pupi,
and the collective understanding
of the class.

Feedback should focus on
maving leamning forward,
targeting the specific learning
gaps that pupils exhibit.
Specifically, high quality feedback
may focus on the task, subject,
and self-regulation strategies.

Feedback that focuses on a
learner's personal characteristics,
or feedback that offers only
general and vague remarks, is
less likely to be effective.

* Careful thought should be
given to how pupils receive
feedback. Pupil motivation,
self-confidence, their trust in
the: teacher, and their capacity
to receive information can

impact feedback’s effectiveness.

Teachers should, therefore,
implement strategies that
encourage learners to welcome
feedback, and should monitor
whether pupils are using it.

Teachers should also provide
opportunities for pupils to use
feedback. Only then will the
feedback loop be closed so that
pupil learning can progress.

o=

= Written methads of feedback,
including written comments,
marks, and scores, can
improve pupil attainment;
however, the effects of written
feedback can vary.

The method of delivery (and
whether a teacher chooses to
use written or verbal feedback)
is likely to be less important
than ensuring that the principles
of effective teacher feedback
(Recommendations 1-3) are
followed. Written feedback may
be effective if it follows high
quality foundations, is timed
appropriately, focuses on the
task, subject, and/or self-
regulation, and is then used

by pupils.

Some forms of written feedback
have also been associated

with a significant opportunity
cost due to their impact on
teacher workload. This should
be monitored by teachers and
sehool leaders.

+ Verbal methods of feedback can

imprave pupil attainment and
may be more time-efficient when
compared 1o some forms of
written feedback.

However, as with written
feedback, the effects of verbal
feedback ean vary and the
method of delivery is likely to be
less important than ensuring the
principles of effective teacher
feedback (Recommendations
1-3) are followed.

principles of effective
feedback

i

+ Enacting these
recommendations will require
careful consideration and this
implementation should be a
staged process, not an event.
This will include ongoing effective
professional development.

.

Sehools shauld design
feedback policies which
promote and exemplify the
principles of effective feedback
(Recommendations 1-3).
Policies should nat over-specify
features such as the frequency
or method of feedback.
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Marking and Feedback

Each school within our Trust is able to design their own Feedback Procedure which exemplifies the
principles of effective feedback.

Effective feedback should focus on the following principles:
1.

2.
3.
4

examples

examples

examples

examples

examples

Deliver appropriately timed feedback that focuses on moving learning forward.
Plan for how pupils will receive and use feedback.
Carefully consider how to use purposeful and time-efficient, written feedback.
Carefully consider how to use purposeful verbal feedback.

Task

Feedback focused an improving a specific plece
of wovk or specific type of sk, # can comment
on whether an answer s corect or incomact,
can give a grade, and will offer specific adee on
how to improve learming.

d to order

. The teacher
Youira nearly thare, but
the wrong way around. Can you
gan and sae which

5 idantifying the componerts
acher notes that they ae
missing some key features.

Mary of you are identifying the bulbs and wires
tuit. Can you also label the switches

ch meI how

2 asks them
fo rewisit tha quastions, work out which are
incomect, and comact tham.

In Engish literature, a teacher has read pupl
essays on An ingpactor Cals and raflected that
many pupils ae not including encugh evidence
10 support thar points. She shows pupils an
exampis of a former pupils work featuring a
paragraph [acking in av and another
paragraph with suficient evidence. She fseds
back: ‘Raview the agr;,p‘w Cén you nofice

s that contribute to di
that only ger
efd eads back: Th

srstanding of the ge
what about environmental factc
name some environmental causes of deease?

&e being idantifiad
on is showing a
tc factors, but

Subject

Ta1 B

Fasdback fargets the underlying processes in
& task, which are used across a subect. The
fesdback can, thersfore. be gppiled in other

subject Bsks.

In English, a pupi & struggling with letter
formation. The teacher discussas this with ‘r‘em
at r-,'.'. you ara ,mlrcz your |

start writing a 'd" by
try that again.'

In history, pupils are having a class dabate on
whether Boudica was a hero. The eacher notes
3t not enocugh histoncal terminclogy is
d and explaing: "Histonans use &
cal terminology. In every poﬁ you each
maka, | want you fo use a
kamed, such as "rebelio

A maths teacher v that mary pupis are not
ns carrectly, which they
the subjact. She selects an

ompiete as a who!

550N '/.h::«'e you ncormactly ordered your
arations and corect them.

A German teacher i reflecting on the ora mock
axam that pup just undartakan. Some
pupls faled to use the corract grammatical

gen da' when s ng, which is required

speaking about your part tima job with
your pariner and correct aach other whan you
use the incomect der, die or das’

eacher 5 gving feedrack on pupl
tha strangth ¢ ect committees
ke to nchuda

the rest of their esss acher feeds back:
“Your conclusion is ted and does
not match the rast of your essay. Re-examine
your argument and redratt your conalusion.

f-regulation strategies

Feedback is focused on the leamer's cwn
salf-raguiaton. # is usualy provided as prompts
and cues—and aims to improve the leamear’s
own abilty to plan, monitor, and evaluate

thair leaming.

In art, pupils are panting self-portraits. Tha

faacher is helping children fo practice complsting
acth in a given time. Ha expla the
of foday I'm going to put the portraits up for o
echibition, sower

fo fnish? If you haven't startad on your eyes,
maka a start now!

taachar prompts them
yd plarc ook at cur display
ve use to sohve probiems we've
L—L-wd in the past. | think one of those
could help you 1o sohe this problem.'

Pupils in PE are 'r,tn] a shot put. One m'U-\’

you Ihr k mat ansrr( *was HC'

her- v‘:‘?, d
successful? "vhqv should you do difisrarntly next

upil identi
Ainthe basec
er attempt, rathar than her palm. She is
0 try again and monitor the difierence.

that sha was holdng

aching ther exams.
plans at the

may rrlv L»:
strang in. Sh &
struoging: Review which q.)estn‘c you sl rm,g;ed
on in tha mock exam. Amer
gve mare prionty 10 your ansas

of weakr

f a much poorer quality than their
3 attempt. The teacher qc}.s tham to
‘Thinking about
ce to the a
what three things did you do differently this tima
which has resuted n a poorer outcor Onca
these are dantified, the pupi wil ba ask 3
remeady these shortcomings in a redrafted essay.

Personal

About the persan. # may
amply that pupds have an
innate abilty (or ok off and
i3 oftan very general and
lacking in information.

‘Graat work—you're bridant
&t maths!"

This is ok, but you are
better than this”

“You're a grftad historan—
supsrb affort as aways!”

This is poor work—/ axpect
better fum a studert of
your standsg”

Fantasbc work—
you're a bom Chamist’

Feedback should be given to pupils regularly. The type of feedback will differ depending on the
subject and the age of the children being taught. Live feedback is powerful for all ages of children,
and we would expect to see this type of feedback being used in all lessons at our trust schools.
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Learning Environment
When pupils are at school, learning will take place in a variety of different locations (e.g.
classrooms, hall, outside etc).
These spaces will be kept safe, clean and ready for pupils to use them.
They will be arranged to promote learning through:
Clearly labelled, comfortable and attractive zones such as reading corners and quiet areas
Accessible resources for learning such as books, worksheets and other equipment
A seating layout that allows everyone to see the board and participate
Displays that celebrate and support pupils’ learning

Monitoring and evaluation

Each school is expected to have a clear monitoring schedule. This should provide details about
the monitoring of lessons, deep dives and book scrutinies.
We will monitor teaching and learning in our trust to make sure that all of our pupils make the best
possible progress from their starting points. All schools will use Lessons Learned to record their
lesson observations. The Trust template for recording lessons observations focuses on the
teacher standards assessing whether staff are meeting, working towards or exceeding the teacher
standards. An observation should be carried out for each teacher each term. Feedback should be
provided via Lessons Learned to the individual member of staff. It is suggested that these
observations should be no longer than 30 minutes each. It is not expected that each observation
will cover all Teacher Standards.
Further to the termly lesson observations, schools will undertake further monitoring for quality
assurance, which will be published in each school’'s monitoring schedule.
Trust leaders, school leaders and middle leaders will monitor and evaluate the impact of teaching
on pupils’ learning through:

Conducting Standards Reviews

Conducting learning walks

Conducting lesson observations

Reviewing marking and feedback

Termly pupil progress meetings

Student Voice

Book scrutiny

Links with other policies

This policy links with the following policies and procedures:
Behaviour policy
Early Years Foundation Stage (EYFS) policy
Sixth Form policy
SEN/SEND policy and information report
Marking and feedback policy/procedure
Home-school agreement
Assessment policy
Equality information and objectives
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